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> Editor’s Note

Dear Readers,

I would like to welcome you all to the third issue of our Newsletter and wish you a very
happy, prosperous and creative New Year.

In this issue our featured teacher development article was written by Marisa Constantini-
des, well-known teacher educator, founder and Director of the Centre for English Language
and Training (CELT). Marisa discusses the importance of games in education in general
and language learning in particular, and gives advice on how to incorporate an element of
play in our lessons!

In our psychology column, Despina Dimitraki, our school psychologist, gives us some basic
information on learning difficulties, including dyslexia; this is the first in a series of articles
—in the next issue, Despina will be giving us practical advice on how to deal with students
with learning difficulties.

George Vassilakis, Director of Language Certification here at PeopleCert S.A., has a look
at the results of the December 2009 examination session and discusses how positively
the revised format and marking procedures have affected the students’ performance.

Finally, as always, we’ve included the latest City & Guilds news:

* areport on our hugely successful Christmas party, held on our premises in Athens in December

* information on the new round of teacher development seminars which start in February

 a presentation of the new lower cut scores of the City & Guilds exams, information on the
new statement of results

« information on the new registration system which allows you to register students in ad-
vance for any of the six examination periods within 2010

 exciting news about the forthcoming computer-based version of the IESOL exams, which
will give schools and candidates much greater flexibility.

George Lampropoulos
Editor
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> The power of play for education and language development

R.F.Dearden’s (1967) definition of play, 'a
non-serious and self-contained activity
which we engage in just for the satisfac-
tion involved in it’, suggests that any acti-
vity that takes the mind of the learners
away from language as a focus, any acti-
vity which gives them enjoyment and sati-
sfaction simply through participating in it
can be called a game. Given this descri-
ption, many activities in the language
classroom which generate laughter, en-
joyment and fun can fall under the general
heading of play.

The importance of play is a fact that no
educator can dispute. Most language le-
arners and parents of younger students do
not dispute this either, but they somehow
tend to forget this fact when it comes to
language learning, or rather, they tend to
think of play as a spare time activity, ou-
tside school hours, at home or in the play-
ground.

Learning, it seems, is a serious business,
and should be done through serious acti-
vities such as reciting texts, enumerating
rules, doing written exercises, reading
aloud, writing reams of dictation, answe-
ring teacher questions on texts, in fact,
doing all the things that are not natural to
children and go against the way they pro-

cess and acquire any language, starting
with their own.

This acquisition process occurs mainly th-
rough observation, association, trial, error
and reinforcement in play or gamelike ac-
tivities where children pretend, act out
parts from fairy tales or favourite TV series
or film characters. They play with toys,
make drawings and like to play with sand,
water and household or other objects.
Through play, children learn about the
world, about the names of things, their
properties and uses, space, time, size and
weight, they learn to relate to people, be
members of a team, and by extension,
about relationships in the adult world.

Games in the Foreign Language
Classroom

Games in the foreign language classroom
tend to be used to fulfill linguistic objecti-
ves and, in fact, if a game is not suitably
aligned to these aims of a lesson but is in-
cluded just because “it's fun and the chil-
dren needed a break”, most TEFL trained
teachers would frown and suggest a game
more closely related to the lesson aims!

| suggest to you that while this should be
a priority for adults who are on a tight time
frame, in classes of young pupils, this
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does not really matter, although, to be fair,
a game which does fulfill the aims can
usually be found!

Here are is a list of familiar TEFL class-
room games and gamelike activities.
Their linguistic aims have not been inclu-
ded, as | presume most readers will alre-
ady be familiar with them, but you might
be interested in reflecting for a moment on
how each one fulfills the educational ob-
jectives listed above. If you have no time
to think, the answers have been included
at the end of this article.

a. Describe & Draw
Player A describes a picture to Player B
who listens & draws the picture.

b. Find Differences or Similarities
Players A & B have a different picture
each. Without looking at each other’s
picture, they exchange descriptions
trying to spot as many differences or si-
milarities as they can within a time limit.

c. Happy Families
Groups of four players are dealt out four
cards each and by asking randomly, try
to collect the four members of a family
to win the game.

d. Role Plays

Students enact a part which may be
based on a conversation in their book, a
situation outlined on a role card, a pic-
ture showing people in a situation, a se-
ries of pictures, a video sequence, or
simply, some instructions given orally
by the teacher.

e. Puppet Theatre
Similar to roleplay, but here children
handle a puppet each and enact a short
sketch.

f. Find the Order
Groups of pupils are given the pictures
making up a story. Each pupil has a pic-
ture. By describing their pictures to
each other, they try to work out the se-



quence and tell the story to other gro-
ups.

g. Board Games

The pupils play a board game such as
Snakes & Ladders, or one made espe-
cially for language practice, e.g. the Gift
Game, in which pupils must justify why
they would give a particular gift to one
of the people assigned to them in order
to move along the board.

h. Hide your Words
Groups of pupils are each given a set
of cards with words or pictures and im-
provise a skit or story in which these
words are used. When they present
their story or skit, opposing teams must
guess which words they ‘are hiding’.

i. Making Board Games

Groups of pupils are given a board out-
line (or ideas for a board outline) and
create their own board game which they
colour in, make command cards for, to-
kens to move around the board and,
depending on their level, write or record
a set of instructions for other players.

j. Pictionary
A member of each team is called out
and is given a word card which s/he has
to draw on the board. His fellow team
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players shout out words and must
guess the word within a time limit.

k. Running or Wall Dictation
A short or longer paragraph is stuck on
a wall away from the class. A runner
from each group runs back and forth
dictating the text to his/her group.

I. Circle Games

Students sit/stand in a circle and each
player adds a new element, e.g. 1st
player: ‘I like apples’, 2nd player: ‘like
apples and oranges’, 3rd player: ‘O like
apples, oranges and bananas’ and so
on. Each child must remember everyth-
ing said by the previous players.

m. Mingling Games
Pupils move around the class and talk
to each other trying to find their partner
in the crowd, e.g. “bread” must find “but-
ter” or the “bikini” must find the “beach”
through talking to other pupils.
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Learning, it seems, is a serious business, and should be
done through serious activities such as reciting texts,
enumerating rules, doing written exercises, reading aloud,
writing reams of dictation, answering teacher questions on
texts, in fact, doing all the things that are not natural to
children and go against the way they process and acquire
any language, starting with their own.

Some thoughts for the end

Most of the TEFL games mentioned will al-
ready be familiar to the majority of my re-
aders and a first comment may be that the
distinction between learning (epistemic)
and ludic (playful) activities may not be
that relevant for the language classroom.
For example, although roleplaying activi-
ties seem to fall under the most extreme
kind of playfulness in Tyler’s diagram, in
the foreign language classroom they can
generate a lot of language production. Ph-
ysical play, though necessary, may be
amended to mingling or moving around
the class but is not uncommon in TPR
(Total Physical Response) activities com-
monly used in young learners’ classes.

In the young learners’ classroom, lan-
guage acquisition activities cannot be ha-
phazardly selected just with linguistic aims
in mind but for everything we do, we must
have a deeper understanding of education
principles, something which standard
TEFL orthodoxy is not famous for!

Dearden, R.F., 1967 The Concept of Play, in Peters, R.S. (Ed), “The Concept of Education’, Routlege & Kegan Paul

Tyler, S., 1984 Carrying out Assessment with Young Children, in Fontana, D.(Ed) The Education of the Young Child, (2nd edition)
Oxford: Basil Blackwell.
Tyler,S,1991 Play in Relation to the National Curriculum, in Hall, N. & Abbot, L, 1991, Play in the Primary Classroom, Hodder & Stoughton

For a more extended version of this article, please visit http://bit.ly/\WWot9z

Marisa Constantinides, (Dip.RSA, M.A. App Ling) is a teacher, teacher educator and materials designer. Marisa has
trained teachers in the private and public sectors as a free-lance trainer first, and later as head of CELT Athens, establi-
shed in 1993. Her wide experience of designing and implementing a wide variety of teacher education courses include
Cambridge CELTA and DELTA courses as well as tailor-made programmes for foreign language centres and associations.
Publications include materials for children, literature workbooks for set texts and numerous articles on TEFL, Language,
Linguistics and Education topics. She is a member of IATEFL, TESOL International, & TESOL Greece.

Blog in English: TEFL Matters at http://marisaconstantinides.edublogs.org/
Blog in Greek: =evoyAwoon lMaideia http://celt-athens-tefl-courses.blogspot.com/
Website: http://www.celt.edu.gr/
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> T ivau (kar 11 d¢ev givai) o1 HOONCI10KEG OUOKOAIEG...

KaBnyntig Aoimdv, éroiuor yia opboypagia;

MaénTtig

N Paud oou.
MaénTtig
OAo 1a umepdeiw.

Kupie, o¢v d1GBaoca opBoypagia.
KaBnyntig [l1dAl, AyyeAe; Kai tnv mponyouuevn @opd n opboypagia oou Nrav yeuarn Aaén.
Mou @aiveral Twg TeAeutaia TeuTeAIddels TOAU Kai udAAov TTPETTEI va KaAéow

Kupie, aAnbeia oag Aéw! AiaBalw mdvra tnv opBoypagia kai ueta & Buuduai Tirora.

KaBnyntig ©OAo dikaloAoyies gioai, AyyeAe.

MoANEG @opEg o1 kKaBNnyNTEG XpeldleTal va
QVTILETWTTIOOUV TTEPITITWOEIG HABNTWY HE
OIOPOPETIKEG HaBNCIoKEG OUOKOAIEG. Twg
MTTOPOUV OPWG va Bonbricouv ouaiaoTIKG
TO JOBNTA TTOU AVTIMETWTTICEI Pia TETOIA QU-
okoAia dtav dev yvwpilouv TTOIEG AKPIBWG
pTTOpPE va givar autég; Mapakdtw Ba douue
TTOIEG €ival PYEPIKEG OTTO TIG TTIO CUXVEG Ka-
TNYOPiEG HABNCIaKWY SUGKOAIWV.

MaOnoiakég AuokoAieg

O1 Aeyopeveg pabnolokéG OUOKOAIEG aTTO-
TeAoUV pia avouoloyev oudda diatapa-
XWV, Ol OTTOIEG Eival EYYEVEIG, TIG £XEI KAVEIG
o€ OAn Tn dldpkKela TNG (WG TOU Kal OYEi-
AovTal og SuCAEITOUPYiEG TOU KEVTPIKOU VEU-
pikoU ouoThpaTog. EkdnAwvovtal  wg
onMavTiKEG SUOKOAIEG aTNV TTPOCKTNON KAl
XPron IKAVOTATWY akpdaong, opiAiag, ava-
yvVwong, ypaeng, culoyiouou ) pabnua-
TIKWV IKOVOTATWV.

O1 yaBnoiakég BUOKOAIEG Bev £XOUV Kapia
oxéon Me Tn vonTikA KabuoTtépnon n HeE
TIPOBAAUATA TTOU PEPIKEG POPES TTAPOU-
01adovTal 0€ QUUTTEPIPOPEG QUTOEAEYXOU,
KOIVWVIKAG avTiANWwNG 1 KOIVWVIKAG aAAn-
Aemidpaong. Etriong, ol pabnoiakég du-
OKOAieg Ogv  €Xouv  va KAVOUV g
TIONITIOUIKEG DIAQOPES 1 YE TO €id0G TNG OI-
daokaAiag TTou SEXETAI KAVEIg, KaBWG gival,
OTTWG EITTOUE TTAPATTAVW, EYYEVEIC.

Ytmokarnyopieg Eidikwv Madnoiakwyv
AuokoAiwv
O1 paBbnaoiakég duoKoAieg TTou €xouv dia-
YVWOoOEei Kal TTEPIYpa@Ei aTTd TNV ETTICTAMN
MTTOPOUV VA XWPIOTOUV OTIG TTAPAKATW
KOTNYOPIEG:

1. E181kég MAwooikég AUCKOAigg

O paBnTAg duoKOAEUETAl VA KATAVONOE N
akoOua Kal va TTapdyel AOyo evw o€ TTEPI-
TITWOEIG TTOU TO KOTAQEPVEL, N TTApaAywyn
NXwv (GpBpwan) yivetal ye duckoAia. Ep-
Pavng gival eTTiong N OUOKOAIQ JETATPOTTAG
10ewV 0€ AOYO (ékppaon) kai/f katavonong
TWV AEYOUEVWYV TOU GUVOUIANTA.
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2. Eidikl Malnoiakil AuokoAia otnv
Avayvwon

O pabnmg apyei va udabel To unxaviopd tng
avayvwong o€ 0X€on PE TOUG CUNNABNTEG
TOU EVW N avAyvwaon Tou eival GUAAaBIOTA
Kal koutriaoTh. Katd tn didpkeia TG ava-
yvwaong €xel JEIWPEVN KATavONOT TOU KEl-
MEVOU VW TIG TTEPIOCOTEPEG POPEG AYVOEI
Ta onuEia OTiENG. ZuyxEéel T YPAUUATA TTOU
polddouv OTITIKA (T7.X. y-X, T-TT) KAl QvTi-
oTpEPEl A aANGLEI TN OEIPA TWV YPAUNATWV
o€ AEEeIg (T.x. avti «E1ai» O1aBader «£aTiy).
> € OPIOPEVEG TTEPITITWOEIG TTPOCTTABET va
MavTEWel AEEEIC TTAPATUPOUEVOS ATTO KG-
TTOI0 YVWOTA Tou CUAAGRA (T7.. BAETTEl Kav-
AI, d1aBdader pavrnAi)

3. Eidik Mabnoiaky AuckoAia otnv
OpBoypagia (AucopBoypagpia)

O pabntg Tapouaiddel hia acuvheioTa
€TTigovn dUoKoAia aTNV IKAVOTNTA YIa 0pBo-
ypa@nuEVN YPAPr Kal JOVO EVW N IKAVOTNTA
yla avayvwaon KaAAigpyeital armpOoKoTITa
Kol @TAVEI OTO AVANEVOUEVO €TTITTEDO BAOEI
TNG NAIKIAG Kal TNG VONTIKAG IKAvATNTAG TOU
KGBe padnTn. Ta ypaTtrTd Tou pabntr, Adyw
duoypagiag, gival ouvnBwg aKaTaoTaTA PE
MouTloUpEG Kal TTOAAG opBoypa@Ika AdBN
akoun kai o€ AéEeig Trou €xel dIdayBei. Ma-
PAAANAa 0 pabntr¢ aduvartei va Tnpei Baoct-
KoUG YPOPMATIKOUG KAVOVEG Kal BEV KPATAEI
TIG ATTOOTACEIG PETAEU TWV AEEEWV.

4. E1d1k Avatrtuélakil AuokoAia oTnv
ApiBunTik (Aucapibunacia)

O paBbNTAG PE TN CUYKEKPIUEVN DUTKOAIQ
TTapoucidlel dloTapayxég oTnV OTTOKTNON
TWV POBNUATIKWY IKAVOTATWY Tou a@ou du-
OKOAeUETal PE TIG BACIKEG TTPAEEIG TNG TTPO-
00eong, TNG aQaipeaNG Kal TNV eKPABNoN
TWV KAVOVWY Tou TTOAQTTAACIOCOU.

5. AuoAeiia

2Tn TePITITwaon TNG OUCAegiag o pabntig
TTAPOUCIACEl JIa aTTpoadOKNTN aTToTUXIO i
TTOAU XaunAn €mmidoon oTnv avayvwaon Kal
TN ypaery, Tou o€ dIKaloAoyei N nAIKia, ol ek-
TIAIOEUTIKEG EUKAIPIEG KOl TO VONTIKO ETTi-
medd TOou. H vonuoouvn Tou eival
PUOIOAOYIKA — PEXPI KAl TIOAU uwnAf — Kal
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- ATTAG Mabrjuata 2xoAikAg WYuyxohoyiag

N CUPTTEPIPOPA TOU Beix Vel TTWG gival TTOAU
M0 £EUTTVOG aTTO OTI PAVEPWVEI N ETTIOOCT)
TOU OTNV QVAYVWOT), TN YPAQH KAl JEPIKES
POopES oTNV apIBunTIKr. H dpBpwoar) Tou Kai
n oMIAia Tou €ival QUOIOAOYIKEG OAAG O Ja-
OnNTAG XapakTnpifeTal ouyvd, E0QAAPEVa
BeBaiwg, wg TEPTTEANG Kal adIAPOPOG yia Ta
OXOAIK& pabniuata Adyw Twv €mMOOCEWV
TOU.

XapaKTNPIOTIKA TG CUUTTEPIPOPAS TOU

duoAekTIKOU TTONISI0U
AuokoAia o1n d1dkpion apioTePOU-BeEIoU
2U0yxuan wg TTPOG TO KUPIapXo XEPI, Ha-
TI, TTOOI
AuokoAieg oTnv avtiAnwn Twv evvolwyv
™G d1adoxng, oeIpdg kal dielBuvang
(m.X. Boppdg- Notog, nuépes eBdoud-
6ag...)
Aev PtTOpOUV VO CUYKEVTPWOOUV TNV
TTPOCOXI] TOUG YIQ IKAVOTTOINTIKO XPOVIKO
dldoTnua avaloya Pe TNV NAIKia Toug o€
Mg CUYKEKPIPEVN dpaoTNPIOTNTA
Evdexopevn KivnTik adegidTnTa ) UTTEP-
KIvnNTIKOTNTA.
2Uyxuon atnv avtiAnyn TngG £vvolag Tou
Xpovou (1.x. XBeg-aupio)
Agv opyavwvouv KaAd Tn PJEAETN TOug,
TNV €PYACia TOUG, TOV TTPOCWTTIKO TOUG
XWpPo. Aev guykpaTtoUv To TTPOYPOUMa
TWV UTTOXPEWOEWV TOUG Kal £€Ta1 OEV Qv-
TaTToKpivovTal Pe ouvétrela. Mtropei va
gival akatdoTaTa 1 adEgia.
Mikpng €kTaong kai didpKelag Bpayu-
Xpovn pviun.
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> The Revised City & Guilds Exam: Has it Become Harder?

by George Vassilakis
Language Certification
Director PeopleCert S.A.

Introduction

Following the City & Guilds CEFR ali-
gnment project, which was completed in
late 2008, a number of revisions were intro-
duced to the IESOL examination suite so
that the format and the content of the exam
would be brought into line with CEFR spe-
cifications and best practice in the area of
language testing. Although English lan-
guage teachers in Greece acknowledged
the fact that this would result in a more valid,
more reliable, more qualitative examination
format, some expressed fears that the tasks
included in the revised exam would result in
an increased level of difficulty and, there-
fore, less favourable results for their stu-
dents.

In particular, teachers felt that the fact that
now candidates are only allowed to hear
some of the listening recordings at the
more advanced levels once would negati-
vely affect their performance and that
some of the new tasks in the reading sec-
tion of the C1 and C2 exams might con-
fuse learners. These fears proved to be
unjustified: in fact, the examination results
of the December session are actually bet-
ter than those of previous sessions, brin-
ging the pass rate in Greece up to a level
that is comparable to, and in most cases
higher than, the City & Guilds IESOL re-
sults in the rest of the world.

It is well known that Greek candidates
tend to do worse than candidates in the
rest of the world in most English language
exams; this is usually explained away by
referring to the fact that Greek candidates
are considerably younger and claiming
that their young age negatively affects
their performance, as the tests themselves
are intended for adults and therefore
young candidates are disadvantaged due
to lack of knowledge of the world rather
than linguistic inadequacy.

In the light of the December results of the
IESOL and ISESOL examinations, this
claim might need to be revised. It may be
that it is not the age of the candidate that
is the decisive factor, but the quality of the
test itself, the transparency and fairness of
the scoring system and the kind of prepa-
ration that the candidates are given. In-
deed, the fact that the City & Guilds exams
are now fully aligned to the CEFR, contain
tasks that are more realistic and are desi-
gned with close reference to the descri-
ptors in the CEFR and the associated
literature seems to have had a positive im-
pact on the learners’ performance. That
there is now a lot more examination prac-
tice material available and that teachers
have become more familiar with the requi-
rements of our exams has definitely hel-
ped, as well.

The table below shows the Greek Decem-
ber 2009 pass rates as compared to the
2009 pass rates for the rest of the world in
the City & Guilds IESOL (Listening, Rea-
ding and Writing) and ISESOL (Speaking)
examinations.

88%

84%
74%
51%
c1 76% 59%
c2 59% 559,

Cover Story

at B1 level and considerably better at B2
level. Again, this seems to confirm that
there is no age-related effect. B2 level
candidates in particular appear to be very
well prepared in Greece, which is unsur-
prising, given that there is (a) very strong
motivation among Greeks to acquire a re-
cognised B2 level certificate and (b) an
exam-centred culture among both lan-
guage teachers and students (and their
parents!) in this country, with students fo-
cusing exclusively on exam preparation
for as long as a year before they take a B2
level examination.

Advanced and very advanced candidates
(C1 and C2) in Greece seem to be doing
better than candidates in the rest of the
world in the written exam. However, as far
as the speaking skill is concerned, very ad-
vanced (C2) candidates in Greece are
doing a little worse than their counterparts in
the rest of the world. It may be that in the
case of spoken discourse on academic and
abstract topics, which is a CEFR require-
ment for the C2 level, there is, after all, an
age-related effect. Even so, the 60% pass

100% 91%
78% 80%
75% 65%
68% 71%
60% 80%

Several conclusions can be drawn from
studying these figures. We, at PeopleCert
S.A,, feel that the most important and most
relevant conclusions are as follows:

Greek candidates at the lower levels (A1
and A2) seem to be doing consistently bet-
ter than candidates in the rest of the world,
even though they are considerably youn-
ger. It appears, then, that age does not af-
fect test performance as long as language
preparation is of a high enough standard.

Greek candidates are almost at the same
level as candidates in the rest of the world

rate that Greek candidates have achieved
in the City & Guilds C2 exam is generally
considered satisfactorily high.

Overall, the revised format of the City &
Guilds exams, along with the fairer criteria
used in the marking, have clearly resulted
in an assessment profile for Greek candi-
dates that puts them on a par with candi-
dates in the rest of the world, rewarding
their efforts and those of their teachers,
while at the same time ensuring a high de-
gree of validity and reliability of the asses-
sment.
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" Inside City & Guilds

> Christmas OPEN DAY party

Just before the end of the previous calen-
dar year, on Friday 18" December 2009,
Peoplecert organised a very successful
Christmas party not only for its em-
ployees but also for external partners,
friends and family members.

The party started at 4.00pm for Peoplecert
employees and just after 5.30pm the

doors opened for anyone who was in the
mood to have a fantastic night!

Peoplecert employees had the chance to
mingle with their colleagues and friends
while the Chairman of Peoplecert gave his
wishes for a truly happy 2010.

W\ l_ ‘

Guests enjoying food before dance begins!

All guests had
a very enjoyable
evening with
plenty of food,
(much!)
champagne
and a lot of dance
moves!

Members
of the Sales & Marketing Team
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> City & Guilds Teacher Development Seminar Days

The Language Certification Department has planned and is ready for another cycle of teacher development seminars which will last
approximately 5 weeks. Below you can find the detailed agenda of the seminar days as well as the list of the 10 cities and venues
that the Language Certification team will visit in February and March. Among other exam practice material, you will receive sample
copies of books to help you prepare your students for the City & Guilds exams. Hope to see you all!

Seminar Programme

10.00-11.15 City & Guilds English Exams: Test Tasks and Student Performance / Presenter: George Lampropoulos

This presentation looks at the task types used in the IESOL and ISESOL exams as well

as the performance of the thousands of Greek candidates that have taken the exams so far.
The requirements of each task will be analysed, the candidates’ performance will be discussed
and tips will be given for more effective preparation of students at all levels.

11.15-11.45 Coffee Break

11.45-13.00 Developing and Assessing Speaking / Presenter: George Vassilakis

This presentation looks at the assessment criteria and requirements of various spoken exams at
levels B2 and above and attempts to describe the kind of abilities that students need in order to
succeed. Using examples from City & Guilds Spoken ESOL tests, we will demonstrate how different
speaking activities in the classroom can help students develop different aspects of the speaking skill

that will result in effective and efficient oral communication as well as success in oral exams.

Seminar Schedule

Town Date Venue
Alexandroupoli Saturday, 6 February 2010 Egnatia Grand
Thessaloniki Sunday, 7 February 2010 Hotel Grand Palace
loannina Monday, 8 February 2010 Hotel Du Lac
Larissa Tuesday, 9 February 2010 Hotel Imperial
Lamia Wednesday, 10 February 2010 Hotel Samaras
Patra Thursday, 18 February 2010 Hotel Tzaki
Calamata Friday, 19 February 2010 Hotel e-Filoxenia
Athens Saturday, 20 February 2010 Hotel Imperial
Herakleion Wednesday, 3 March 2010 Hotel Atrion
Rhodes Friday, 5 March 2010 Hotel Best Western Plaza
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> Registration

Acknowledging your need for organising your
schedule throughout the academic year, City &
Guilds has announced detailed information on
the exam dates and cities for 2010.

You can now log on our website
www.cityandguilds.gr and register your
students for any of the 6 exam periods of 2010.
On the right you will find detailed information on
the March 2010 examinations including deadli-
nes for registrations and cities where exams will
be administered.

Do not forget to check our site regularly be-
cause the number of examination cities for
March as well as other exam periods might
increase depending on the demand. For in-
stance, if you want the March exams to be
administered in one of the cities which is not
included above, call the Exams Administra-
tions Department on 210 3729150 or email
support@cityandguilds.gr by 8" February
2010.

CB PILOT TESTING

Living in the era of new technologies, City &
Guilds takes pride in the new computer-based
testing system which will be piloted in some of
our authorised exam centres in spring. The on-
line exams do not differ from the paper-based
ones in the format and type of tasks or the du-
ration. The only difference is that the whole
paper in the computer-based exams, including
the Listening Parts with the use of headphones,
will be conducted on a PC.

Computer-based exams will be available on de-
mand in authorised exam centres throughout
Greece. In this way, apart from the 6 exam ses-
sions available already, students will have the
opportunity to take the exam on-line whenever
they want making things even more convenient
for them. The assessment and marking of the
computer-based exams will be done according
to the same criteria used in the paper-based
exams. Available centres for computer-based
testing along with detailed information on how
to register will be available on our website soon.
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. Latest News

March Examinations

Deadline for On-line
registrations

20-21 March 2010

1 March 2010

22 February 2010

March 2010 Examination Cities
Athens, Herakleion, Thessaloniki, loannina, Larissa & Patra

March 2010 Examination Schedule

20 Mar. 2010 09:00 - 12:00 20-28 Mar. 2010
20 Mar. 2010 13:00 - 16:00 C1 20-28 Mar. 2010
20 Mar. 2010 17:00 - 19:00 A1 20-28 Mar. 2010
21 Mar. 2010 09:00 - 11:30 B2 20-28 Mar. 2010
21 Mar. 2010 12:30 - 15:00 B1 20-28 Mar. 2010
21 Mar. 2010 16:00 - 18:00 A2 20-28 Mar. 2010

NEW LOWER IESOL CUT SCORES

Following the recent alignment project of the City & Guilds exams to the CEFR, as
of December 2009 City & Guilds has introduced new lower cut scores for all IESOL
levels. Indicatively for B2 level the new cut score is 50% which, in practice,
means that a candidate would need 15 correct questions out of 30 for the Liste-
ning part and another 15 correct for the Reading part in order to pass the exam.
So, along wih the changes in the format and task types of the City & Guilds exams
implemented in December 2009, the changes in the cut scores confirm the relia-
bility and fairness of the exams.

You can find more information on all levels on our website www.cityandguilds.gr.

NEW BOOKS / MATERIAL

Books with practice tests on City & Guilds exams are out by various publishers!
These include new or revised version of older ones which will give your students
the chance to prepare efficiently for the City & Guilds Exam. Two Practice Tests
for each level are available on our website and the first Past Paper will also be
uploaded soon so don’t forget to log on our website!
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